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You can insert images by placing them into the standard HTML image tag. If the
image is on the Web, include the full link to the image. For example, typing
http://farml.static.flickr.com/172/427149859 037a0a9202.jpg into a chat
line, produces the following:
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Summary

In this chapter, we learned that, online chat has some unique advantages over an
in-person classroom discussion. Students do not need to deal with the fear of public
speaking. Transcripts can be edited and used as course material, and conversation
can proceed at a leisurely pace. This gives participants time to think.

The key to using these advantages is preparation. Prepare your students by ensuring
that they know chat room etiquettes and how to use the software. Prepare yourself
by having material ready to copy and paste into the chat. Also, everyone should be
prepared to focus on the goals and subject of the chat. More than any other online
activity, chat requires that the teacher takes on a leader's role and guides the students
to a successful learning experience.
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A quiz can be more than just a test. Atits best, a quiz can also become a learning
experience. Moodle offers features that help you to accomplish that. This chapter
gives you different ways of using Moodle quizzes for more than just testing,.

Distribute Quizzes Over Time

Distributed practice is when a student practices a skill or knowledge during many
sessions that are short in length and distributed over time. For example, if you're
teaching a language course, you might practice every day for one week on a list
of vocabulary words. That would be distributed practice. But even more effective
would be repeating that practice once a week for the next few weeks.

Advantages and Limitations of Distributed
Practice

Students who use distributed practice learn more material, and remember the
material longer, than students who cram because:

o It's easier for students to maintain motivation and focus for short spans of
time rather than for an all-night study session.

e Short practice sessions prevent mental and physical tiredness. Fatigue
interferes with memory and reasoning, and reduces the ability to focus.

Research indicates that we continue to learn and process information that we
study, after the study period has ended. If our brains were ovens, you could say we
continue to "bake" the knowledge for a while even after the heat has been shut off.
The more practice sessions we engage in, the more times we experience this effect.
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Several factors affect how well, distributed practice works:

Factor Effect on Distributed Practice

Length of the practice The shorter the better. It should be just long enough to cover
session. the material, but not long enough to fatigue the student.
Time between practice Research shows that at first, the time between sessions
sessions. should be short enough so that students don't forget the

Time period over which
practice sessions are
distributed.

material between practice sessions. As the students gain
proficiency and confidence with the material, the time
between sessions can be increased. There are no
hard-and-fast rules. As a teacher, you must use your
judgment and monitor the students' performance, adjusting
the time between sessions as needed.

The longer the better. Keep returning to the material until
the students master it. Students might demonstrate mastery
by performing well on the quizzes you give them, or by
using the material in an activity like writing a paper or
participating in a forum.

With all this talk of the advantages of distributed practice, there are some situations

where massed practice (a long study or work session) is better. For example, when

you're writing a paper you often reach a point where you are accomplishing several

things at once. You are writing a section now, you have your next few points in

mind, you have recalled the next few pieces of information that you need to use, and
you know where the piece that you are working on fits into the overall organization
of the paper. At that point, you do not want to be interrupted. Writers, programmers,

artists, and people who do creative work know that sometimes the best way to
be productive is to exert a sustained and uninterrupted effort. For each learning

situation, you must consider, which would give better results; distributed practice or

sustained effort.

Opening and Closing Quizzes at
Predetermined Times

The Editing Quiz window contains settings that enable you to determine when a
quiz becomes available and unavailable to students:

Open the
quiz:

Close the
quiz:

w [T =1 [anvay =] [2007%] -[175] [©5 5]
@ [3 =] [Janvary =] [20107%] -[17 =] [45 =]
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Remember that the show /hide setting determines if a student can see an item in
the course or not. So, even when a quiz is closed, students could see it listed in the
course. The following table examines how the setting can be used.

Whether the quiz is open or closed, if the
course developer has set it to show...

Whether the quiz is open or closed, if the
course developer has set it to hidden...

1 &
[ Closed Quiz = ¥ & X@ &

1 =
[/l Closed Quiz = 3 & X &

The student will see the quiz listed on the
course's home page...

Closed Quiz
Closed Quiz

The student will not see the quiz listed on
the course's home page...

Closed Quiz |

If a student selects a closed quiz, (s)he sees the quiz's description and a message
stating when the quiz will open (or when it closed):

Closed Quiz

' This quiz exists only to show what a closed quiz appears like to the student. Check
| back in 2010 if you'd like to take the quiz!

Grading method: Highest grade
The quiz will not be available until: Friday, 1 January 2010, 05:45 PM

Indicating that a Quiz

is Closed

If you're going to close a quiz until a given date, will you allow the student to
stumble into the quiz and discover that it is closed until a given date? Or will you
indicate to the student that the quiz is closed? You have several options.
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In the previous figure, you can see that Moodle tells the student, The quiz will not
be available until: Friday, 1 January 2010, 05:45 PM. However, that information is
not very prominent. Consider using the first line of the quiz's description to explain
that the quiz is closed until the open date, so it's the first thing the student reads after
selecting the quiz:

'End-of-unit Quiz

This quiz covers the material in Unit 1 of the syllabus. It will open on January 1 and
close January 3. You can take the quiz anytime during those 3 days.

Grading method: Highest grade
The quiz will not be available until: Friday, 1 January 2010, 12:00 AM

You can use a label on the course's home page to indicate that the quiz is closed,
like this:

The guiz below will open when we finish this topic, on January 1, 2010,
End-of-unit Quiz

You can also hide the quiz until it's time for the student to take it.

Use Quizzes for Frequent Self
Assessment

Self assessment is the ability of a student to observe, analyze, and judge his or her
performance based on criteria that you supply. At its best, self assessment also means
that the student can determine how to improve his or her performance. Supplying
the students with quizzes that they can take at their own, fulfills the first part of that
goal. Using feedback during the quizzes helps fulfill the second. Self assessments are
typically not graded. The goal of a self assessment is usually not to achieve a grade,
but to practice for a graded activity.
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Adding self assessment to your course has several advantages for you and the
students. First, self assessments are a chance for students to become more actively
involved in their learning. Second, students learn to identify their errors as they
make the errors, assuming the self assessment quiz provides immediate feedback.
For more about using immediate feedback in a quiz, see Immediate Feedback Makes

a Quiz a Learning Tool, later in this chapter. This feedback during self assessment
reduces the errors students make "when it counts", that is, when they are being
graded. Third, self assessments build the students' confidence, and makes them more
independent learners, and as a teacher, your workload is reduced by self assessment
quizzes that provide feedback, because they reduce the need for you to provide
feedback yourself. You can also improve your relationship with your students by
showing confidence in their ability to work independently.

Exclude Self Assessment Quizzes from the
Gradebook

Mocodle gives you a Gradebook for each course. The scores for graded activities,
such as quizzes and workshops, automatically appear in the Gradebook. You want a
self assessment quiz to display a grade to the student so that (s)he knows how well
(s)he did, but, you don't want that quiz grade to be included in the calculation for
the student's course grade. Moodle enables you to exclude selected activities from a
course's Gradebook.

To exclude the grade for a self assessment quiz from the Gradebook, do the following;:

1. From the Administration block, select Grades (= c=5=). The first time that
a teacher, administrator, or course creator visits a course's Gradebook, the
Gradebook displays in its simplest mode:

View Grades Set Preferences

Download in Excelformat | Download in text format

All grades by category®

Student Uncategorised Stats  Total Stats Student
Sort by Lastname 5 ints{(11 Sort by Lastname
Sort by Firstname POINts(11) Percent po".'],-'g ) ﬁ Sort by Firstname
Moodle, Studenti - 0% - 0% Moodle, Student1
Moodle, Student? - 0% - 0% Moodle, Student?
Moodle, Student3 - 0% - 0% Moodle, Student3
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2. To exclude a quiz from the grade calculations, you need to view the
Gradebook in advanced mode. Select the Set Preferences tab. Under this tab,
select Use Advanced Features, as shown in the following screenshot:

5. And then, select Exclude from Grading. This excludes that activity from the
selected students' overall grade:

Grade Exceptions(3)
View G Set Preferences ) .
ey Ceaces Included in Grading Grade ltems Excluded from Grading
[ Closed Quiz (0 Student1 Moodle

Student? Moodle
Student3 Moodle

Self Assessment Quiz {3)

meMuancedFed\ns_[ ]

‘ Reprint Headers: INon_e vl
Show Hidden ltems iYes 'I

| SauerfetancesI

However, note that for the other activity in this course, the Closed Quiz, all of
the students' grades will still be included in the Gradebook:

Grade Exceptions (%)
Included in Grading Grade Items Excluded from Grading

Student1 Moodle
Student? Moodle
Student3 Moodle

3. Several new tabs appear. Select Grade Exceptions, shown in the
following screenshot:

Self Assessment Quiz (3)

View Grades _ Set Preferences . _Set Categories . Set Weights _ Set Grade Letters . Grade[Sxceptions When using this method to exclude self assessment quizzes from the Gradebook,
remember that if a student joins your course late, you'll need to return to the Grade
Exceptions page and exclude that student's self assessment quiz grades from

the Gradebook.

4. This page can be tricky. It looks like you should select the activity from the
middle column, and then select either Exclude from Grading or Include
in Grading for that item. However, that isn't how this page works. Instead,
select the activity from the middle column and then select all of the students
whose grade for this activity you want to exclude from the Gradebook. Refer
to the following screenshot:

Making Quiz—A Learning Tool

In an online environment, immediate error correction almost always takes the
form of feedback provided by the learning system. The feedback is a response to a
student's answer to a quiz question.

Grade Exceptions (3)
Included in Grading Grade ltems Excluded from Grading

Questions Must be Specific

Immediate feedback is one of the strengths of an e-learning system. One of the
weaknesses of an online environment is that the teacher can't ask why the student
picked an incorrect answer. The teacher cannot immediately ask the student to
discover exactly what information (s)he is missing. For example, this quiz question
asks about two items:

Include in Grading

In what order should you add the chemicals, and when should they
be heated?

Iegl
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If a student gets this question wrong in an online quiz, should the feedback correct
the student's knowledge of:

The order in which, chemicals are to be added? or, When to heat them?

There's no way you could know. Break this question into two more specific
questions, and then you can design appropriate error correction for each question:

1. Inwhat order should you add the chemicals?
2. The mixture should be heated after which chemical is added?

Online quiz questions must be very specific for immediate error correction to work
online. There must be no doubt what item of knowledge is being measured. As
feedback is a response to a quiz question, the questions and remedial information
must be carefully matched. The quiz question must be specific enough to measure
with certainty, what piece of information the student is missing,.

Adding Feedback to Quiz Questions

Moodle enables you to create several different kinds of feedback for a quiz. You can
create feedback for:

o The entire quiz, which changes with the student's score. This is called
Overall Feedback, and uses a feature called Grade Boundary.

e A question, no matter what the student's score on that question. All students
receive the same feedback. This is called General Feedback, which every
question can have.

The type of feedback that you can create for a question, varies with the type
of question.

Feedback for a Multiple Choice Question

In a multiple choice question, you can create feedback for correct, partially correct,

or incorrect response. If a response has a value of 100%, it is considered completely
correct and the student receives all of the points for that question. However, a
response can have a value of less than 100%. For example, if a question has two
correct responses, you could give each response a value of 50%. In this case, each
response is partially correct. The student needs to choose both responses to receive
the full point value for the question. Any question with a percentage value between 0
and 100 is considered partially correct.

A response can also have a negative percentage value. Any response with a
percentage value of less than zero is considered an incorrect response.

[701]
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Choosing a response with a value of 100% will display the feedback under Feedback
for any correct answer. Choosing any response with a point value between 0 and
100% displays the feedback under Feedback for any partially correct answer.
Choosing any response with a zero or negative percentage displays the feedback
under Feedback for any incorrect answer. Each response can display its own
feedback. This type of feedback is called Response Feedback, or just Feedback.

The screenshot below shows Overall Feedback with Grade Boundaries. Students
w%m score 90—100% on the quiz receive the first feedback, You're a geography
wizard... Students who score 80 —89.99% receive the second feedback, Very good!...

Overall feedback @

Grade boundary: 100%

Feedback: {You're a geography wizard! Try the Advanced Geography Trivia quiz_

Grade boundary: igo

Feedback: [\ery good! Try the Intermediate Geography Trivia quiz.

Grade boundary: Iao

Feedback: lNel bad. Try another Geography Trivia quiz and see how you do.

Grade boundary: Im

Feedback: [youre not ready to move up to the next level, Keep tryingt

Grade boundary: i

Feedback: I

Grade boundary: 0%

The screenshot below shows a multiple-choice question that uses several kinds of
feedback. You're seeing this question from the course creator's point of view, not the
student's. First, you can see General Feedback: The truth is, most New Yorkers have
never even thought about the "missing Fourth Avenue" issue. After the question is
scored, every student sees this feedback, no matter what the student's score.

Below that, you can see that Choice 1 through Choice 4 contain feedback for each
response. This feedback is customized to the response. For example, if a student
selects Sixth Avenue the feedback is Nope, that name is taken. Sixth is also known
as the "Avenue of the Americas".

Near the bottom of the page, under Feedback for any incorrect answer, you can see
the feedback the system gives if the student selects one of the incorrect responses. In
this case, we use the feedback to tell the student what the correct response is.
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There is no feedback under any correct answer or partially correct answer. Those
options are useful when you have multiple responses that are correct, or responses
that are partially correct. In this case, only one response is correct and all other

responses are incorrect.

Editing a Multiple Choice question &

Category: [Geography Trva

Question fiich Avenus?

name:

Question: s

Sij:eeo =Y

S Brgsn BRI 0o

EEIENHW EETEHE —Jess HOQSR 0B

t=xt @ | if park Avenue in Manhattan were given a numbered avenue name instead,

choices

General [The truzh is, most New Yorkers have never even ChOught =

Question
Aboutthe | |
pmaL | it would be...
editor @
Pathe
Image to No images have been uploaded ta your course yet
display:
Default |1
question
grade:
Penalty |1
factor: @
feedback: |abour the "missing Feoarch Avenue” issus.
General
feedback @
One or |0ne answer only 'I
multiple
answers?:
Shuffle INn v.i @
answers:

Available You must fill out at least two choices. Choices left blank will not be used

Choice 1: ['ﬁ!ird Avenue

Grade: [-100% =]

Feedback: I?{epe, chat name is taken.

3

Cheoice 2: lSn.th Avenus

Grade [-100% ]

Feedback: [iope, that name is taken. Six:th is alsc known as &
the "Averue of the Americas.® -

Choice 3: ]Sewenlhmenue )

_ case[100% 3]

3 "Fashion Avenue."”

Feedback: lﬂope. cthat name is aslready taken. It's also known ﬂ
& iz

Choice 4: [Fouth Avenue

Grade: [100% =]

Feedback: |Tha7.‘a right! Park ias halfway between Third and ﬂ
F. -

Feedback =]
for any
cofrect
answer: ;l
Feedback =]
for any
partially
correct =
answer: =
Feedback [pary Avenue 1s between Third and Fifch Avenues, ;I
forany |so it would have peen names Fourth Avenue. Don’t
incorrect |ree: hac about getting this question wrong. Most
answer. INaw Yorkers wouldn't knew the answer either!? |
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Feedback for a Numeric Question

The next screenshot shows feedback for a question with a numeric answer. Note
that the General Feedback explains how the question is solved. This feedback is
displayed to everyone after answering the question, even those who answered
correctly. You might think that if the student answered correctly, (s)he doesn't need
this explanation. However, if the student guessed or used a different method than
that given in the General Feedback, explaining the solution can help the student to
learn from the question.

Question
name:

Question:

Question

text @

About the
HTML
editor @

Image to
display:

Default
question
grade:

Penalty
factor:

General
feedback:

General
feedback (@

ISubstitute foraand b

[Trebuchet =1 31200 =] [Normal

EEEEN EEFEFFE | —Jde=oe QOgGp oA

SN BzUuS =< BB inm

If @ is for all positive numbers a and b, a@b = 3ab - b%, then6 @ 2 =

Path: body » p

No images have been uploaded to your course yet

o
b1 @

question using simple algebra.
a @ b = 3ab - b(3)
becomes
6 B 2 = 3%6%2 - 2(3)
which becomes
6 @ 2 = 36-8
which solves to
6 & 2 =28

The key to this guestion is substituting 6 for "a" and 2 :j
for "b." If you make these substitutions, you can solve the
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In a numeric answer question, the student types in a number for the answer. This
means the student could enter, literally any number. It would be impossible to create
customized feedback for every possible answer, because the possibilities are infinite,
However, you can create customized feedback for a reasonable number of answers.
In this question, I've created responses for the most likely incorrect answers. After
I've given this test to the first group of students, I'll need to review their responses
for the most frequent incorrect answers. If there are any that I haven't covered, I'll
need to add them to the feedback for this question.

Answer 1: I28 5 Accepted errorl_ - Grader|100 % 'l

Correct. -
=

Answer 2: l—180 . Accepted error | + Grade:lNOﬂe "l

Feedback:

Feedback:

It looks like yon transposed the two numbers. In &
the egquation, you substituted 2 for "a"™ and 6 »

Answer 3: |3(} ~ Accepted error + Grade: !Nune -]

Feedback:

It appears that instead of calculating b cubed, -
you calculated b times 3. -

Answer 4: Ix : Accepted errnrl + Grade-’None 'l

Feedback:

No, that answer is incorrect. ‘-I
v

In the previous screenshot, note that each response has customized feedback.
Answer 1 is correct. Answer 2 would be the result of switching the two numbers
while trying to solve the problem. As this is a likely error, I've included feedback
just for that answer, explaining the error the student made. Answer 3 is the result of
interpreting b3 as "b times 3" instead of "b cubed." This is also a likely error, so I've

included feedback for that answer. Answer 4 is a wildcard, and applies if the student

submitted any answer other than the three above.
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Reinforce Expertise with Timed Quizzes

Timed quizzes are an example of teaching, using a strategy called time trials. Time
trials can be used to:

e Measure a student's competence at the beginning of a learning unit.
¢ Build a student's confidence with the knowledge or skill.
e Test a student's mastery at the end of a learning unit.
Chapter 1 has a section that explains the theory behind time trials in more detail. In

general, you should use time trials to build mastery of existing skills and knowledge,
and not to build new knowledge. Time trials are a confidence-building technique.

When a student selects a timed quiz, the system displays the time limit for the quiz.
You might also want to state the time limit in the quiz's description, as shown in the
following screen shot:

Timed Math Quiz

;This guiz consists of three math problems. You have three (3) minutes to complete the test.

Grading method: Highest grade
Time limit: 3 mins

Open the guiz: Monday, 9 April 2007, 10:00 P

Attempt quiz now
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When the student selects Attempt quiz now, the student is reminded that the quiz
has a time limit:

http:/ /localhost

@ The Quiz has 2 tie . Are you sure that you wish to start?

Grading method: Highest grade

This quiz consi:|

Time limit: 3 mins

Open the guiz: Monday, 9 April 2007, 10:00 P

Attempt quiz.now |
W

After the student selects OK, the quiz displays a timer that appears in a separate
floating window, as shown in the following screenshot:

MOOdIe Solutions by Wi"iam Rice You are logged in as Student! Moodle (Logout)

Time Remaining A
0:02:38 ——

1

el ggg defined for all positive numbers a and b by a @ b = 3ab - b, then
= =

Answer; |
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Adding a time limit to a quiz is a matter of changing one setting on the Editing
Quiz page, as highlighted in the following screenshot:

Mame: [Timed Math Quiz

introduction: [rprer  =lliee =l D BZOS %< BEBE 0]
phovithe EE=E=E MW EEEE TR —Je@ow QOCOHR © A
HIML | ) - '
editor (I} | This quiz consists of three math problems. You have three (3) minutes to
complete the test.
Path:
Openthe [ [3 =|[Apil =] [2007 =] -[22 =] [oo =] @
quiz:
Clnszl?s r l Jl Jl 07 =1 !_J [5c =] @

[Time limit I3 minutes@J

Host a Proctored, Timed Test from a
Secure Location

Moodle enables you to restrict the location from which a quiz can be accessed. This is
especially useful for a proctored quiz, where you want to be sure that only people in
a certain room are able to access the quiz.

This is done with the Require network address setting as shown:

Require network address: ’ﬁ14v53‘15

Only computers that are located at this specified network address can access the quiz.

Different Kinds of Network Addresses

You can specify different kinds of network addresses. Each is explained as follows:

Full IP Addresses

This is the simplest option. Every computer connected directly to the Internet has

a unique identifier, called its IP address. Please note the use of the phrase "directly
connected", is deliberate and I'll explain it further. A full IP address specifies a single
computer, router, printer, or other device on the Internet.
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An IP address is specified by writing four numbers, separated by decimal points,

like this: 255.255.255. 255. Each number can be from 0 to 255. There are a limited
number of IP addresses for the Internet. Don't worry, we haven't run out of them yet,
and there is a plan for adding more IP addresses.

When you log on to your internet service provider (ISP) from home, your ISP usually
gives you an IP address for the time that you are logged on. When you log off,

your ISP "takes back" the IP address so someone else can use it. When you log on
again, you're given a new one. So, when one of your students accesses the Internet
from their homes, (s)he will probably have a different IP address every time. This is
important, if you want to restrict a quiz to specific IP addresses. Your students won't
be able to access that quiz from their homes. They will need to be physically present
at the computers that have the IP addresses you specify.

Often, one IP address serves many computers. Again, think of your home computer.
If you have DSL or a cable modem, you probably have a router that enables you to
connect several computers to that one modem. In this case, your modem has an IP
address. The router enables all of your devices —the computer in your home office,
the laptop your kids are using in the living room, the printer you've connected to your
router — to share that one IP address. In a similar way, your school or company may
have only one IP address that gets shared among many computers. In some modern
lecture halls, you will find several wireless access points that students can connect

to with their laptops. Usually, each access point will have a unique IP address. In

that case, all of the laptops using the access point will share the access point's IP
address. The next time you're in a lecture hall, look up at the ceiling; if you see several
antennas, each with an IP address written on it, those are the wireless routers.

If you want to use the Require network address setting to limit access to a certain
room, ask your network administrator if every computer in that room has a unique
IP address, or if they share an IP address. If each computer in a room has a unique IP
address, you will need to enter the range of I addresses into this field.

To restrict access to a quiz to one IP address, enter it into the Require network
address field, like this:

Require network address: |54 14 6315

To restrict access to a range of 1I” addresses, enter them like this:

Require network address: 164.14.68.15-20|
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In this example, the range covers all the IP addresses from 64.14.68.15 through
64.14.68.20.

Partial IP Addresses and Private Networks

In the previous section, I explained that a single router will have a unique IP address,
and that the router will share its Internet connection with the computers connected
to it. So the router will have a public IP address, like 64.14.68.15. But what about the
computers "behind" that router? What IP address will the computers that share the
router's Internet connection have?

The area behind a router is considered a private network, or subnet. The computers
on the private network are not connected directly to the Internet; they go through
the router. As they're not connected directly to the Internet, they don't need an IP
address that is unique to the Internet. Each computer on a private network needs an
IP address that is unique within its network, but not unique to the external network.
The computers behind a router — the computers on a private network — use the
following ranges of IP addresses:

10.0.0.0 through 10.255.255.255
169.254.0.0 through 169.254.255.255
172.16.0.0 through 172.31.255.255
192.168.0.0 through 192.168.255.255

If the computers at your school or company have IP addresses that fall within one

of these ranges, then your institution is using a private network. For example, if the
computers in the room where you want to administer a test have [P addresses from
198.168.0.143 through 198.168.0.162, then those 20 computers are on a private network,
and they access the Internet through a router. You can restrict access to just those
computers by entering 198.168.0.143-162 into the Require network address field.

The diagram on the next page shows two private networks connected to the
Internet. Each network sits behind one router, and uses the same range of private IP
addresses. The routers have unique IP addresses, but the subnets use the same range
of IP addresses.

If the computers in your institution are on a private network, or subnet, entering
something like 192.168 or 172.16 into the Require network address field will grant
access only to those computers on your subnet. If you want to grant access only to
computers in a certain room, so that you can proctor the quiz, then find out the IP
addresses of the computers in that room and enter the IP address range into the field.
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How to Determine a Computer's IP Address

The easiest way to determine a computer's IP address is to ask your network
administrator. But if you must do it yourself, here are basic instructions.

Chapter 4

&

IP address 192.168.0.1 IP address 192.168.0.2 IP address 192.168.0.3
|

Router Both networks use the same

range of private IP addresses,
IP address 64.14.68.15 ~ 192.168.0.1 through
192.168.0.3. That enables us
to re-use these IP addresses,
so0 that we don't run out of
unique, public IP addresses. In
this example, just two public IP
addresses are handling six
72 14.207.99. These computers_. Now imagine how

; many public IP addresses we
IP addresses are unique :
save when a company with

i rid.
B alkthewe \ Router thousands of computers uses

just one public IP address.

The darker network sits
behind a router with a
public IP address of
64.14.68.15. The
lighter network sits
behind a router with a
public IP address of

IP address 64.14.68.15

) A ) A
5

IP address 192.168.0.1 IP address 192.168.0.2 IP address 192.168.0.3

On Microsoft Windows

From the Start menu, select Run...

1. In the resulting dialog box, enter cmd and then click the OK button. A DOS
window will appear, like this:

o G\ WINDOWS' system32\ cmd.exe

2. If the computer uses Windows 95, 98, or ME, type winipcfg and press Enter. If
the computer uses Windows NT, 2000, or XP, type ipconfig and press Enter.

3. The IP Address is one of the first pieces of information displayed:

ion 5.
Microsof

C:\Documents and Settings\UWilliamRice>ipconfig

Windows IP Configuration

Ethernet adapter Wireless Network Connection:

DNS Suffix . : nyc.rr.con
A5 el b L IE1s BE B 1S

[s0]

4. To close the window, type exit and press Enter.
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On a Macintosh
e 0SX103o0r10.4

1. From the Apple menu, select Location and then Network
Preferences... .

2. In the Network Preference window, next to Show:, select Network
Status. Your IP address will be listed.

e 0S5X10.2
1. From the Apple menu, select Location and then Network
Preferences... .

2. In the Network Preference window, next to Show:, select the method
that you use to connect to the Internet. For example, you might be
connected via Built-in Ethernet, Internal Modem, or Airport.

3. After selecting your connection method, click the TCF/IP tab. Your IP
address will be listed.

e 0OSX10.1 and earlier
1. From the Apple menu, select System Preferences... .

2. In the System Preferences window, click the Sharing icon. If you
don't see this icon, click Show All to make it display, and then click
Sharing. Your computer's [P address will display at the bottom of the
window.

e MacOS9
1. From the Apple menu, select Control Panels. A submenu displays.
2. Select TCP/IP. In the TCP/IP window, your IP address is listed.

On a Linux Computer

1. Open a command shell. You might need to refer to your Linux help files
or manual to learn how to do this. On most Linux PCs, you can open a
command shell with one or two clicks.

2. At the command prompt, type ifconfig eth0 and press Enter. That's a zero,
not the letter O, in eth0.

3. The system will display the settings for all of the network hardware in your
computer. Look for the line that begins with inet addr:. Your IP address will
be listed immediately after that.
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Summary

In this chapter, you saw how to use Moodle's guiz module to create self-assessment
and learning experiences. Some of the features we explored are:

* Opening and closing quizzes at predetermined times.
* Scoring quizzes without including them in the students' final grade.
e Feedback for quizzes, questions, and individual responses to questions.

e Timed quizzes.

* Restricting access to a quiz, based on the student's location.

There are other features that you can use to make a quiz a good learning experience.
For example, you can use the settings for Attempts allowed and Each attempt
builds on the last to enable students to try a quiz several times. After each attempt,
the student can retain the correct answers and work at the wrong answers. You can
use Adaptive mode to create questions that allow multiple attempts immediately
after the student has entered an answer, and that change their feedback according to
the student's answer. I encourage you to explore these and other features. With the
right approach, perhaps we can change things enough so the words test and quiz no
longer scare so many students, but are something that they look forward to.
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Glossary Solutions

Here are some ideas for using the Random Glossary Block for something other than
a glossary:

o Highlights from work that past students in a class submitted. If a class is
working on a long-term project, create a glossary that contains the best work
submitted by the past students who have completed working on it. Display
the glossary while the current class is working on that project.

e Inspirational or informative quotes related to the field of study.

e If you're teaching in a corporate setting, consider putting rules and
procedures into their own glossaries. You could create a separate glossary
for each type of rule or procedure. For example, a Human Resources Policies
glossary, a Purchase Order glossary, etc. Then, display random entries from
these glossaries in the appropriate courses.

e Create a glossary with past exam questions and their answers. Students can
use this as another resource to prepare for exams.

e Funny anecdotes related to the field of study.

¢ Common mistakes and their corrections. For example, how to spot software
bugs, or common foreign language grammar errors.

Summary

In this chapter, we studied about how a glossary can be useful in the Moodle
environment. To make a good Moodle glossary, think beyond using it just for
vocabulary. A collection of brief material such as quotes, tips, short stories, rules,
policies, examples, frequently asked questions, etc. can be made into a glossary. If
you're going to create a web page with a list of items, ask yourself if you could use a
glossary instead.

The big advantage a glossary holds over a simple web page, is its constant presence
in the sidebar. With the Random Glossary Block, you can put new information in
front of the student every time (s)he logs into your course. The student doesn't need
to click into a web page to see that information. Also, you can allow students to
contribute to the glossary, which makes it an interactive activity.
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The Choice Activity

Moodle's Choice is the simplest type of activity. In this activity, you create one
question, and specify a choice of responses. You can use a choice to:

e Take a quick poll.

e Ask students to choose sides in a debate.

e Confirm the students' understanding of an agreement.

e Gather consent.
Before we look at how to accomplish this, let's look at the Choice activity from the

student's point of view, and then explore the settings available to the teacher while
creating a Choice.

A Look at the Choice Activity

Before we discuss some of the uses of a Choice activity, let's look at a choice from both
the students' and teachers' point of view.



The Choice Activity

Students' Point of View

From the students' point of view, a Choice activity looks like this:

Our public speaking class will end with a debate between three sides. The
| topic for the debate is the the legalizaticn of illegal immigrants. The three
' sides are listed below.
| Pick a side in the debate There are twelve people in class. Each side is
| limited to four people.
| You don't need to pick a side that you agree with. You can often learn more
| from supporting a view that you disagree with.

S : 4 spaces :
" lliegal immigrants should be immediately located and deported o T .
C We should implement a guest worker program where illegal immigrants can 4 spaces
eventually eam their legal status available
" We should declare amnesty for current illegal immigrants and allow them to apply 4 spaces
for citizenship available
'Responses

Limit-4 Lirmit-4 Limit-4 -
afuz = s 3 =

Note that at the bottom of the window, the student can see how many other students
have chosen a response. There is also a limit on the number of students who can

choose each response.

Teachers' Point of View

Before we discuss some of the uses of a Choice activity, let's look at the settings
available on the Editing Choice page. Then, we'll see how we can make creative use
of these capabilities.
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Number of Choices

When you first use the Editing Choice page, Moodle gives you space for
five responses:

? Updating Choice in topic 8(3)

Choice name: |Chaose a Side for Class Debate

Choice text: [Tchichet =ity = B OIS =< BRYBr| o
Write carefully EEEENECEEE | —Jdeee QOQSR © B
@ :

Ask good | Our public speaking class will end with a debate between three sides. The
questions @ | topic for the debate is the the legalization of illegal immigrants. The three
HTﬁEG;Jrjé:gf sides are listed below.
@ | Pick aside in the debate. There are twelve people in class. Each side is limited |
to four people. !

You don't need to pick a side that you agree with. You can often learn more

from supporting a view that you disagree with.

Path:
Choice 1: [ilegal immigrants should be immediately located and deported. . @ Limit:[4
Choice 2: |We should implement a guest worker program where illegal imm @) Limit: I4—
Choice 3: |We should declare amnesty for currentillegal immigrants and all @) Limit: |4—

Choice 4: i . - B - 6] Limit: ID
Choice 5: l @ Limit: IIJ

If you have used up all the choices, and need more choices, save the activity and exit.
When you return to the editing page, Moodle gives you two more blank choices. You
can continue doing this until Moodle has created as many choices as you need.

Limit

The Limit next to each choice enables you to limit how many students can select
that choice. In the example above, no more than four students can select each choice.
So after four students have selected Choice 1, that choice becomes unavailable.
Limits must be enabled for the choice by clicking on Enable as shown in the
following screenshot:

Limit the number of responses allowed:
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Time Limit If you are going to limit the number of students, who can choose a response, consider
using Always show results to students. That way, the student can see how many

Yo cardeinea, e perod diising which sfridenits are allowed to makesa.choice. people have chosen the response, and how many slots are left for each response.

If you don't set a time limit (if you leave the box unchecked), the choice is always
available. The following screenshot shows you how to set the time limit:

Privacy
ﬂ"!‘-wg?::tu’ Itc‘: v If you publish the results of the choice, you can then choose whether to publish the
e tfmf names of the students who have selected each response:
period:
Open:|17 x| IMay 3 2007 j’ ElU j’ |15 :]' Privacy of results: | Publish full results. showing names and their choices =]
untit:[30 =] [May =1 [2007 =] [10 =1 [15 = ' e
Publish Results - In the example at the beginning of this section, Privacy of results was set to Publish

anonymous results, do not show student names. If it had been set to Publish full
results, showing names and their choices, the student would have seen who had
selected each response:

You can choose whether to reveal the results of the choice to the students, or not, by
choosing an option from the drop-down menu, as shown in the following screenshot:

Publish 100 not publish res R
results: TEETTE R alaticnis esponses
Show results to a student after they answer
Show results to students only after the choice is closed '
Always show results to students We should implement a guest We should declare amnesty
Illegal immigrants should be worker program where fi rrent illegal immigrants
- ~ or cu
immediately located and illegal immigrants can nd allow them to apply for
A . . . 5 i and a
In the example at the beginning of this section, Publish results was set to Always ] deported. eventually earn their lega citizenship.
show results to students. That is why the student could see how many students ' . ,
had chosen each response. If it had been set to Do not publish results to students, e 2 & [ o 0% o i eni
.. % - Stud Y e ./ Student3 Moodle
the activity would not have shown the number of students who selected each < Student1 Moodle & Student2 Moodle o Student3 ¥
response. Note that at the bottom of the following screenshot, the number Taken and e el vy Sl 52 et
Limit are no longer displayed: Taken1 Taken:1 -
Limit:4 Limit:4 Limit:4
Our public speaking class will end with a debate between three sides. The
topic for the debate is the the legalization of illegal immigrants. The three
sides are listed below i H
Pick a side in the debate There are twelve people in class Each side is A I |OW StUdentS tO Change thelr M I n ds
limited to four pecple . i i s .
You don't need to pick a side that you agree with. You can often learn more The Allow choice to be updated setting, determines if a student can Change hlS/hEI'
from supporting  view that you disagree with answer after submitting it. If this is set to Yes, a student can retake the choice activity
until the activity is closed.
" Hllegal immigrants should be immediately located and deported
€ We should implement a guest worker program where illegal immigrants can eventually eam their legal
status
€ We should declare amnesty for current illegal immigrants and allow them to apply for citizenship
Save my choice |
F424Y S rAaac
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Choosing Teams

You can use a Choice activity to have students organize themselves into teams, as in
the example that we've been using:

Our public speaking class will end with a debate between three sides. The
topic for the debate is the the legalization of illegal immigrants. The three
sides are listed below. _
Pick a side in the debate. There are twelve people in class. Each side is
' limited to four people.
You don't nead to pick a side that you agree with. You can often leam more
from supporting a view that you disagree with

 lllegal immigrants should be immediately located and deported

C We should implement a guest worker program where illegal immigrants can eventually eam their lagal
status

C We should declare amnesty for current illegal immigrants and allow them to apply for citizenship

If you use a choice for this, there are some settings that will help your students.
These are as follows:

e Firstly, you might want to use the Limit setting to set a limit on the number
of students who choose each team. This ensures that each team contains the
same number of students.

e Secondly, you will probably want to set a time limit on the activity. Instru_ct
the students that, if they don't choose a side within the given time, you will
assign them one.

e Finally, you may want to publish the results to the students. If you select
Always show results to students, the students will be able to see if any team
is short on members. By turning on the Allow choice to be updated setting,
you can give the students the ability to spontaneously organize themselves
into teams of approximately equal size.

Under Privacy of results, you can choose to show the students' names and l:esults,
if you don't mind them choosing teams based on friendship and compatlb.lhty. If
learning to work with people who they might not like is one of your learning goals,
you might want to publish the results anonymously instead.
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Asking for Students' Consent

You can use a Choice activity to confirm the students' understanding of an
agreement or record their consent. For example, if you're teaching a filmmaking
class, and you anticipate entering the resulting film into student competitions, you
could use a choice to record the students' consent to have their work submitted to the
competition. Or, you could write the course syllabus and schedule as the text of the

choice, and have the student confirm that (s)he has read the syllabus. This is shown
in the following screenshot:

End of Class

This day marks the end of class. The online classroom may be
kept open for your browsing. However, grades are calculated
according to the work accomplished by the end of this day.

Friday,
March 16 Grades Finalized and Released

MoodleRooms will send you your final grade for the course via
email.

)
| have read and understand the course syllabus, and agree to the course schedule.

Save my choice |

In this case, you might want the choice to have only one response, indicating
the student's agreement. If you have a response indicating the student's
disagreement, enable them to change their response, and decide how you will
handle the disagreement.

You can also use a choice to survey the class about their readiness to proceed with
an activity. This is especially useful if the class needs to coordinate their efforts. For
example, if you're using one of Moodle's workshop activities, you can have students
assess each other's work as part of their grade. If some students don't submit their
work on time, this can hold up the entire activity. To ensure students understand the
workshop and are ready to start, you can use a survey to quickly poll them. When
the entire class has responded they are ready, you can proceed with the activity.
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How are We Doing?

Consider creating a variety of choices to ask students about the pace, direction, and
progress of your course. You can hide or reveal them whenever you want to poll
the students. Place this kind of poll at the top of the page, under a heading to draw
attention to it, as shown in the following screenshot:

' Topic outline

| Tuesday's Assignment Postponed Until
 Thursday

Due to the Memarial Day holiday, which the instructor did not
account for when writing the syllabus, we have moved Tuesday's
assignment to Thursday. Please download the updated
syllabus, as some other dates have also changed.

 Complete this Poll: Pace of the Course

Is the course moving too quickly for you? Not fast enough? Is it
Just right, and you want to maintain this pace for the duration?

Speak up by taking this one-question poll. Please complete it

10,

? Pace of the Course: click ferel
BB News forum
@) Participants

Preview the Final

Since, a Choice activity is not an official "quiz", it can provide a non-threatening
way to check the students' understanding of key concepts. Try preparing a variety
of Choice activities with questions about the most difficult concepts in a lesson, and
using them to take quick measurements of how well the students are assimilating
the material. Or, create a series of choices called "Final Exam Questions". Tell the
students that each of these questions will appear in the final exam, in a slightly
different form, and that each will have a time limit. When the student reads the
newest question, (s)he is rewarded with the answer to the previous question.
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Note: A question veny similar to this will appear on the final exam.
Yesterday's Exam Question

- Question: If a patient with a myocardial infarction develops a loud
- systolic murmur, which of the following is the most likely cause?

Answer: B. A ruptured papillary muscle.

Today's Exam Question

- For an infant with an abdominal wall defect, which of the following
is the most effective method for preventing evaporative heat loss?
Check back tomarrow for the answer,

C C C
Apply a warm, saline-soaked gauze Flace the infant in Place the infant
dressing to the infant's abdominal wall a warmed isolette. under a radiant heat
defect. source.
Save my choice I

This can motivate students to frequently check their progress in the course.

Summary

Moodle's choice module is not only simple, but also very flexible. Its interface is
less threatening than a Quiz, and its publishing features allow students to see the
progress of a Choice, unlike a Survey. Whenever you need to gather a feedback, gain
a consensus, or take a poll, consider using a Choice activity.
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Workshop Solution

Moodle's Workshop module is one of the most complex and powerful of all the
activities. A workshop provides a place where the student can:

1.

2.
3
4

o

8.

Receive directions for completing a project.
View an example of a completed project, provided by the teacher.
Assess the teacher's example using criteria given by the teacher.

Compare his/her assessment of the example to the teacher's assessment of
the same example.

Submit his/her completed project.

Assess other students' completed projects, again using the criteria given by
the teacher.

Compare his/her assessment of other students' work to the assessments
made by other students, and by the teacher.

Receive assessments of the project that (s)he submitted.

Ilisted the workshop tasks in the order of which students usually complete them.
You can skip some of these steps. However, the steps that can be skipped offer the
most educational benefit.

For example, you can skip steps 3 and 4. If you do that, the workshop becomes a
matter of just reading instructions on how to complete a project, viewing an example,
and submitting the work. You might as well just use an Assignment instead.
Assessing an example gives the student a clear idea about the teacher's expectations.
By comparing his/her assessment to an assessment made by the teacher, confirms

or denies the student's understanding of the expectations. This step is especially
important if the student will be assessing other students' work.



Workshop Solution

Step 6 is also optional, but this can result in missed opportunities for _learnjng:
When a student is asked to assess another student's work, instead of just readmg or
reviewing it, the assessor is probably paying more attention to detail and spending
more time on the work.

Steps 7 and 8 are also optional. As a teacher, you could just assess each studen_t's
work yourself. However, allowing a student to be assessed by others, and having
him/her see how others assessed the work that (s)he assessed, makes the workshop
a powerful collaborative experience.

This chapter will take you through the process of creating a full-featured workshop.
It will not cover workshop administration, since Moodle's online documenta.tlon
does an adequate job of explaining it. Instead, this chapter will focus on helping
you to make decisions that create the kind of workshop experience you want your
students to undergo.

Workshop Basics

Workshops are complex. There are a lot of moving parts, and most sett?'ngs that you
choose will affect or be affected by at least one other setting. Let us review some
basic concepts before we talk about workshop specifics.

Plan your Strategy

When you create a Moodle workshop, you will enter several page's worth of
information. But all the settings that you choose can be summarized into a few
basic questions:

o  What work do you want the student to submit?

e Will a student assess the work of his/her classmates, and if so, how will that
affect the student's grade?

e How much of the student's grade depends on assessing the work of his/her
peers, and how much of the work the student has submitted?

e  What are the criteria for assessing the work?

e What submissions will the student assess— an example by the teacher, other
students' work, and/or the student's own submission?

e If classmates assess each other's work, will they do this anonymously?

e  Must the classmates agree on a grade, or can they make their assessments
independent of each other?

e  What is the schedule for submitting the work, and for submitting
assessments?
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Try to answer these questions before you begin creating your workshop. When you
have answered them, you have created your workshop strategy. Then, as we step
through creating a workshop, we will equate each setting with one of the questions.

Grading Grades

One of the most unique features of a workshop is that the student doesn't receive
a grade only for the work that (s)he has submitted. The student can also receive a
grade for the assessments that (s)he has performed. In other words, the student is
graded on the grades that (s)he gives to others.

Step-by-Step Example: Create the
Workshop

Let's begin our step-by-step example. We'll organize the steps using the questions
from the section above.

What Work do you want the Student to Submit?

This is how you can get your students to submit their work:

1. From the Add an activity drop-down list, select Workshop. The Editing
Workshop page is displayed.

2. Into the Submission Title field, enter the name of the workshop. Students
will see this on the course home page.

3. When a student first enters the workshop, (s)he will see what you have
entered in the Description field. This field can be both a description of the
workshop, and instructions for completing the work. In the example below,
you can see several features of a workshop description:

The goal of the workshop. This is in the first sentence.

An overview of what the student will do. This is in the second

and third paragraphs.

Step-by-step directions for completing the workshop. This
example could be improved if the author included a link to a
printer-friendly version of the instructions.

A clear statement of what to do first. This is in the last sentence.
The example is taken from an online photography course.

o

o
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In this assignment, you will explore the limitations of your lens's depth of field.

You will take two pictures of a close-up subject. One picture will have a second
subject in the medium background, six to eight feet from the lens. The other
picture will have a second subject in the far background, over thirty feet from the
lens. You will see the limitations on your lens's ability to simultaneously focus on
a close-up subject and background subject.

Before taking and submitting your pictures, you must review the two examples
provided by the instructor. Click the Assess link below to display the assessment
form, and the links to the examples. Your submissions will be graded by the
teacher, using the same form.

To complete this assignment:
Assess the two examples provided by the teacher.

Take the first photo. Place the main subject no more than three feet from the
lens and a second subject six to eight feet from the lens. Name this picture
yourname_close-med.jpg, where your name is your username.

Take the second photo. Place the main subject no more than three feet from the
lens, and a second subject thirty or more feet from the lens. Name this picture
yourname_close-far.jpg, where yourname is your username.

Attach the two photos. Below you see a form titled Submit your Assignment using
this Form:, and below that you should see fields for Attachment 1: and Attachment
2:. Use those fields to attach your photos.

In the Title: field for the submission form, enter your username.
In the Description: field, for each picture, give the:

Distance from lens to closest subject.

Distance from lens to background subject.

Lens opening used.

Focal length used.

Finally, submit the assignment.

Begin now with Step 1, by clicking on the Assess link below.

In this example, the author gives complete instructions for completing the workshop.

You might choose to enter a minimal description, and put the instructions in a web
page or . pdf file instead.
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Will a Student Assess the Work of his/her
Classmates, and if so, How will that Affect the
Student's Grade?

For the field Grade for Assessments, select a value. This value is the maximum

grade the student can earn for assessing the work of his/her peers, and for assessing
his/her own work.

This is not a grade for the work the student submitted. This is a grade for the
assessments the student completed.

The teacher does not assign this grade. Instead, Moodle automatically calculates
this grade. The calculation happens in one of two ways. If the teacher assesses a
submission, Moodle compares the student's assessment of that submission with the
teacher's. The closer the student comes to matching the teacher's assessment, the
higher the student's Grade for Assessment. For example, if both Student 1 and the
Teacher assessed the work of Student 2, and Student 1's assessment matched the
Teacher's assessment almost exactly, then Student 1 would receive a high grade for
that assessment.

Or, in case the teacher did not assess a submission, the student's assessment of

that submission is compared with the assessments made by the other students in

the class. The closer the assessment of the student is to the average, the better is

the student's grade for that assessment. If a submission is assessed by one or two
students, then that student(s) receives the best grade possible for their assessments. If
a submission is assessed by three or more students, then the student's grade is closer
to the average. Further down the page, you will choose the Number of Assessments

of Student Submissions. This will determine how many submissions each student
will assess. If you choose to have each student assess only 1 or 2 submissions, and the
teacher is not assessing submissions, then expect them to score the maximum on the
grade for assessments. This is not always bad. If you just want the student to have
credit for trying the assessment, regardless of how well the student's assessment
agrees with others, then this is a good option.

If you want the student to be graded on how close his/her assessment is to those of
his/her peers, then the teacher should not perform any assessments, and you should
have the student assess three or more submissions. If you want the student to be
graded on how close his/her assessment is to that of the teacher's, then of course the
teacher will need to assess each submission.
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How much of the Student's Grade Depends on
Assessing the Work of his/her Peers, and How much
on the Work the Student has Submitted?

For the field Grade for Submission, select a value. This value is the maximum grade
the student can earn for the work that (s)he submits.

The grade for submission is determined by the assessments that the teacher and/or
classmates made of the work. If the student's work is assessed by only the teacher,
then the grade for submission is whatever the teacher determines. If the student's
work is assessed by his/her classmates, then the grade for submission is determined
by their assessments. If both the teacher and classmates assessed the work, then the
grade is affected by both.

Further down the page, you will choose the Weight for Teacher Assessments. This
will determine how much weight the teacher's assessment of the work will have,
compared to the peer assessments.

What is the Criteria for Assessing the Work?

Select a Grading Strategy. It determines how the student's work will be assessed
by his/her classmates. Earlier on the Editing Workshop page, you selected the
maximum Grade for Submission. When a student's submission is being assessed,
the student is getting a grade for the submission. All of the assessments for a
submission will be averaged and the grade for the submission will be calculated.
More on how the grade is calculated is discussed later.

The online help gives complete explanations for each grading strategy. In brief, your
choices are:

e No grading: When a classmate assesses the student's work, (s)he leaves
comments but does not grade them. Recall that previously, we said the
Grade for Assessments is calculated based on the scores a classmate gives
when performing an assessment. If you select No grading, then a classmate
is not giving any scores when he performs an assessment. The result is
that Moodle cannot calculate a Grade for Assessments when the Grading
Strategy is set to No grading. This would seem to put us in a quandary. If we
base a part of each student's grade on the assessments that (s)he performs,
but the assessments consist only of comments which Moodle cannot use to
calculate a grade, how do we get a grade for the assessments? In this case, the
teacher can grade the student's assessments. The maximum points that the
teacher can give for this grade is set in the Grade for Assessments.
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* Accumulative grading: In this strategy, the teacher creates several

.asses'sment elements. Each element is a specific, well-defined criterion for
judging the work. And, each element can have its own grading scale. For
example, here is an assessment element from a photography workshop

No'te that in the following screenshot it uses a 2-point scale, and has a grade
weight of 1 point:

Element [r ez rne ~1m :
. o oc BES =RE3END subject appear to be within
'« Jthree feet of the liens?
Type of
2 point Yes/MNo =
Scale: point Yes/Ne scale _]
Element m
. -
Weight:

Here is another assessment element from the same workshop. Note that this
one uses a 4-point scale, and has a grade weight of 2 points:

Element |7 r4e clogse-far.3pg picture, is the foreground
9 |subiect in sharp focus? ) ’
Type of -
4 point Ex Nery -
Scale: cellent™Nery Poor acalej
Element -
Weight: £

* Error Banded Grading: The submission is assessed using a set of Yes/No

criteria. Using Error Banded Grading, an assessment element would
look like this:

Element | ipoes the closeup subject appear to he within

1: fthree fest of the lens?

Element | |4 -
| Weight:

Note the default Element Weight is 1
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The grade is determined by a Grade Table, which lists the grade the student e Criterion: With a Criterion strategy, the assessor just chooses a grade, and
earns when a given number of assessment elements are negative. This is adjustment, and optionally leaves comments. This is shown in the
shown in the following screenshot: following screenshot:

Grade Table _
Mumber of Negative Responses | Suggested Grade Tuesday, 10 June 2003, 05:43 PM
Criterion Select Suggested Grade!
1] m - 1 T 5
= Ferfect

1 9 =

2 4
! i 7 ,] Almost Perfect

3 3
3 l b j' Pretty Dam Good
4 ' 4 v] 4 2

Mice Try
5 | 3 'l : ;
Meeds YWork

3] | 1 'I

& 0
7 I 0 'l Mot Even Close
8 l 0 'I _

Optional ‘0 v
g l 0 ,l Adjustment S
General
comment/

Reason for
Adjustment:

Save my Assessment |
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o Rubric: The Rubric assessment strategy is like Criterion, but instead of giving
one overall rating for the entire submission, you choose one rating for each
aspect of the submission. In this example, the student assesses a photograph
on its focus and lighting:

Assessment
Wednesday, 31 December 1969, 07:00 PM
The Grade is : 0.00 (Maximum grade 10}
Element 1: Focus
¥eight 2.00
Select Criterion
o) All elements of the picture are out of focus
C Only the least important elements of the picture are in focus
@ Only the most important elements of the picture are in focus
0 All elements of the picture are in focus
Feedback: Your Feedback goes Here
Element 2: Lighting
Weight 1.00
Select Criterion
o All elements of the picture are either too dark to see detail, or too
washed out to see proper color.
C Some elements of the picture are either too dark to see detail. or too
washed out to see proper color.
C All elements of the picture are properly lit

Select a value for Number of Comments, Assessment Elements, Grade Bands,
Criterion Statements, or Categories in a Rubric.

e Number of Comments applies if you chose a Grading Strategy — Not
Graded. Remember that with this grading strategy, the assessor doesn't give
a grade, but instead only leaves comments.

e Assessment Elements applies if you chose Accumulative grading.
» Grade Bands applies if you chose Error Banded Grading.

e Criterion Statements applies if you chose Criterion.

o Categories in a Rubric applies if you chose Rubric.

Select the Number of Attachments expected on Submissions. This does not set the
minimum or maximum number of attachments that a student can upload. Instead, it

just creates a given number of upload boxes. See the online help for more explanation.
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Choose if you will Allow Resubmissions. Recall that previously, you chose a Grade
for Submission. If you allow resubmissions, the student's Grade for Submission
will be that of the submission with the highest grade.

What Submissions will the Student Assess?

A student can assess—an example by the teacher, other students' work, and/or the
student's own submission.

If the setting Number of Assessments of Examples from Teacher, is set to number
other than 0, the student must assess examples provided by the teacher before (s)he
can upload a submission.

Select a value for Comparison of Assessments. Remember that previously you
chose a Grade for Assessments. Recall that if the teacher assesses the submissions,
then a student's grade for assessments is calculated by comparing it to the teacher's
assessments. If the teacher does not assess the submissions, then a student's grade for
assessments is calculated by comparing it to the assessments made by the rest of the
class. This setting determines how closely the student's assessment must agree with
the teacher's, or with the class average, for a submission. For example, if this is set

to Very Lax, and there are 10 yes/no assessment criteria, an assessment that agrees
with the teacher on 8 of the 10 criteria would earn a grade of 80%. But if it is set to
Very Strict, it would earn a grade of 35%.

The setting Number of Assessments of Student Submissions determines how many
submissions each student will be asked to assess. If this is set to zero, then students
do not assess each other's work.

Recall that the grade is calculated from the assessments made of that submission. The
Weight for Teacher Assessments determines how much the Teacher's assessment
affects that grade. You select how many student assessments the Teacher's
assessment is worth. If this is set to 0, the teacher's assessment is not used when
determining a student's grade for submissions.

As students submit or upload their work to a workshop, Moodle allocates it to other
students for assessment. The field Number of Assessments of Student Submissions
determines how many submissions each student is required to assess. Ideally,
everyone will submit their assignments on time, and the students will have plenty of
time to evaluate each other's work. For example, suppose there are 10 students in the
class, and Number of Assessments of Student Submissions is set to 3. That means,
each of the ten submissions is assessed three times. Moodle assigns the assessments
as the work is submitted.
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However, if a student submits work late, the students who are going to evaluate the
late person's work will need to wait before they can complete their assessments. Let
us suppose one student doesn't submit his/her work by the deadline. That means the
class is three assessments short. Since Moodle assigns the assessments evenly, three
students will end the class one assessment short. Shall we penalize these students for
not completing the required three assessments?

In our example, Over Allocation is set to 0, and each submission is evaluated three
and only three times. If we set Over Allocation to 1, then when the deadline arrives,
Moodle will over allocate some work to the students who still need to complete their
assessments. In this example, Moodle will randomly choose three pieces of work that
have already been assessed three times, and assign them to the three students who
are missing an assessment. These pieces of work will then be over allocated by one
assessment each. Moodle allows a maximum over allocation of two.

If Self Assessment is set to Yes, each student is asked to evaluate his or her own
work. This is in addition to the number of student submissions that the student is
asked to evaluate.

If Classmates Assess Each Others' Work, will They
do it Anonymously?

If Assessments must be agreed is set to Yes, then an assessment made by one
student can be viewed by the other reviewers of the same work. If the other
reviewers disagree, the evaluation process continues until they agree or until the
assignment's closing time is passed. This can be a useful tool for determining how
clear your evaluation elements are. If there is a lot of disagreement among reviewers
of the same work, revisit your evaluation elements and the instructions you gave
the reviewers.

Must the Classmates Agree on a Grade, or Can they Make
their Assessments Independent of Each Other?

The Hide Grades Before Agreement setting, affects the assessment process only if
Assessments must be agreed is set to Yes. If Hide Grades Before Agreement is set
to Yes, the numeric parts of a project's evaluation are hidden from other reviewers.
The reviewers can see each other's comments, but not the grades they've assigned.
The grades will appear after the reviewers have chosen the same grade, or the
closing time has passed.

The League Table of Submitted Work setting creates a list of the best-rated
assignments in this workshop. If set to zero, no list is created.
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If Hide Names from Students is set to Yes, evaluators are given the name of the
person whose work they are assessing. Note that the names of students are never
hidden from the teacher. Also, if a teacher assesses a student's work, the teacher
cannot do so anonymously. This only hides the names of students who submitted
work from the students who are evaluating the work.

The Use Password and Password fields can be used to protect the assessment. Note
that all students have the same password.

Maximum Size sets the size limit for project files uploaded to the workshop. This
cannot be greater than the limit set for the site.

What is the Schedule for Submitting the Work,
and Assessments?

The fields for Start and End of Submissions/Assessments determine when the
workshop opens and closes. On the closing date, students can no longer upload files,
or evaluate others' work. If any grades are hidden, they appear.

You can start the assessments before the end of the submissions. This will give
students more time to assess their classmates' work. You can also have a delay
between the end of submissions and the beginning of assessments. This gives you
time to examine the submissions before having the class assess them. You can
determine if the work is close to what you expected or were trying to elicit from the
students. You might even want to use the time between submission and assessment
to refine your assessment criteria, in response to the work submitted.

Summary

The key to a Workshop is not what kind of work you will have the student submit,
but your assessment strategy. An assessment strategy determines what the students
assess, how they assess the work, if they must agree on their assessments, if their
assessments must agree with yours, and how much of their grade depends upon
completing assessments.

If the work that the student produces is the most important part, you may as well use

a simple Assignment instead. It is the assessment strategy that makes a Workshop
different form the other modules.
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